Abstract-Assessment is a vital instrument for enhancing teaching and learning. Perceptions that teachers have on assessment are likely to influence their assessment practices. This study explored perceptions of secondary school teachers on assessment. A total of 4160 Tanzanian teachers were involved in the study. A questionnaire comprising questions that sought to establish demographic information of participants as well as their perceptions on assessment was used. Results show that 50.7 percent of the teachers who participated in the study considered the purpose of assessment is to make decisions on teaching and learning. Perceptions on assessment show that items on the role of assessment in making students concentrate their efforts in learning, making students confident in their final examination and usefulness of feedback in enhancing students' performance were strongly agreed or agreed by a large proportion of the participants.
I. INTRODUCTION
Assessment refers to the methods used in determining the extent to which students are achieving the intended learning outcomes for a particular course or programme [1] , [2] . Assessment is an integral part of teaching and learning which involves the process of gathering, interpreting and recording information related to student progress in learning and the effectiveness of the teaching strategies [3] . It aims at bringing about improvement for both the teacher who is assessing and the students who are being assessed. According to Popham [4] , assessment enables teachers to gather information about the students' progress as well as the extent to which methods of instruction used are helping the students to achieve the intended learning outcomes. Through assessment teachers can explore better ways of supporting students' learning and regulating their teaching strategies. On the other hand, assessment helps the students to know the areas that they need to work hard so as to attain the desirable learning outcomes.
Assessment is used to improve both teaching and learning and is crucial in ensuring the quality of education offered. Assessment can contribute to enhancing quality of education if appropriate decisions and measures are taken based on the information revealed through assessment. However, determining what to assess and how to assess effectively and establishing remedial measures required, is a complex process. Other scholars view assessment as an essential tool for engaging students in learning as well as for sustaining their commitment and efforts to study [5] , [6] . Students tend to concentrate and pay keen attention to their studies if they know that at the end of topic they will be assessed. Their commitment tends to correlate highly with the stakes associated with the decisions to be made based on assessment they undertake. For instance, when promotion to the next class depends on attaining a certain pass mark score, they will tend to take studies more seriously than they would if the scores were to be used only for reporting purposes. Assessment plays an important role in motivating students' learning and in formation of good study habits. Encouragement and reward of individual efforts would have been difficult if there was no assessment and excellence in achievement would be less demonstrable [6] .
II. ROLE OF CLASSROOM ASSESSMENT
Classroom assessment is seen as a vital ingredient for effective teaching and learning. It is essential because it gives students guidance on their performance and contributes to improving the learning process [4] , [7] . Classroom assessment provides feedback on students' progress over a period of time so that any errors or learning difficulties can be identified and corrected. Research evidence show that classroom assessment is a fundamental aspect of the teaching and learning process, and that when it is integrated in classroom practices substantial learning gains can be achieved [8] , [9] . Due to the powerful influence of assessment on learning outcomes, researchers have advocated for the integration of assessment with teaching and learning [9] , [10] . The role of teachers in ensuring that assessment leads to effective teaching and learning cannot be over-emphasized. Teachers are expected to play a dual-role of facilitating students' learning and of implementing classroom assessment in a manner that will enhance meaningful learning outcomes. Their role in assessment encompasses the whole process of constructing and administering of assessment tasks to interpreting the results generated from assessment.
It is well documented that assessment has a great influence in teaching and learning [11] , [12] . The desire to ensure alignment of assessment with teaching and learning process has led to a growing interest to investigate teachers' perceptions of assessment and their assessment practices and skills. The purpose of this study was to explore perceptions of secondary school teachers in Tanzania on assessment. Studying teachers' perceptions of assessment is important due to the fact that perceptions affect behavior [13] , [14] . Thus the study was designed to investigate the perceptions of assessment held by secondary school teachers in Tanzania. The significance of the study lies on the fact that perceptions of teachers on assessment have implications on how assessment is implemented and on the use the information Secondary School Teachers' Perceptions of Assessment generated to enhance teaching and learning. In emphasizing the importance of perceptions, [15] , [16] observed that although teachers are trained to develop sound and valid assessment measures, their perceptions and beliefs may affect the way they teach and assess their students.
III. THE CONTEXT OF THE STUDY
The education system in Tanzania consists of three major cycles: primary, secondary and tertiary education. The system is centralised where all schools use the same curriculum developed by the Tanzania Institute of Education. The system is also highly examination-oriented with emphasis on outstanding passing of examinations to enable examinees secure admission into reputable schools or colleges. Secondary examinations are high-stakes because success in secondary examination is regarded as a gate pass to a number of opportunities such as continuation to the advanced level of secondary education or enrolment into professional training colleges such as teacher education, nursing, agricultural and business. Moreover, in order to secure any kind of employment in the public sector, one must possess the Certificate of Secondary Education. Hence, the results of the Certificate of Secondary Education Examination (CSEE) have significant consequences in determining both the education and life pathways of the students. Results show that there has been a declining trend in performance of students in CSEE as shown in Fig. 1 . The declining performance has fuelled a lot pressure among the students, teachers, parents and the entire public. Possible explanations are put forward in search for the reasons for declining performance. Teachers are blamed for not teaching effectively whereas students are blamed for not being serious with their studies. On the other hand, parents are blamed for not making follow-up on what their children are doing in schools whereas the government is blamed for not providing sufficient teaching and learning facilities in schools. Indeed, there is a blame-game as each stakeholder is pointing a finger to another stakeholder. Due to the prevailing circumstances, there is a great deal of pressure to ensure that the declining trend in performance is reversed. In an attempt to curb the situation, the "Big Results Now" initiative was launched and is being implemented, which among other strategies frequent testing of students is seen as a means to prepare them to undertake their final examination confidently.
IV. METHOD OF THE STUDY

A. Objectives of Study
The study major purpose of the study was explore secondary school teachers' perceptions of assessment. The study intended to achieve the following objectives:  To establish teachers' perceptions of assessment.  To determine whether there are significant differences in teachers' perceptions of assessment by gender.
B. Instruments
The questionnaire developed by the researcher was used. It consisted of items concerning the demographic information of the participants and items concerning teachers' perception of assessment. A five point likert-scale was used. Participants were asked to indicate their levels of agreement with statements in such a way that 5 reflected strongly agree (SA), 4 -agree (A), 3 -undecided (U), 2 -disagree (D) and 1 -strongly disagree (SD). The draft questionnaire was reviewed by five experts. Based on their comments, the questionnaire was reviewed and finalized.
C. Participants and Data Analysis
The study involved teachers who participated in marking of CSEE 2013. The marking exercise comprises of teachers from all the regions in the country. It was therefore considered that the views of the teachers who participated in marking would be a representation of the perceptions of teachers in general. A total of 4330 teachers who were requested to participate in the study and the questionnaires were given to them. Returned completed questionnaires were 4160. There were some few items that were skipped by respondents as no responses were provided. Data were coded accordingly and entered SPSS programme for analysis. Both descriptive statistics such as means and standard deviations as well as inferential statistics, t-test for independent samples were used.
V. RESULTS OF THE STUDY
A. Demographic Characteristics of Participants
The demographic information of participants were analysed to reveal the characteristics of teachers who participated in the study. Fig. 2 indicates the composition of participants by gender. As shown in Fig. 2 , male teachers comprised of 72 percent whereas female teachers comprised of only 28 percent of the participants.
Teaching experience of the participants as measured by the years of teaching, in categories, are presented in Table I . Table I shows that 43.8 percent of teachers who participated in the study had teaching experience of 6-10 years whereas 23.9 percent had teaching experience of less than five years. Highly experienced teachers (veterans) who have taught for more than 20 years comprised 9.3 percent of the participants.
Teachers who taught for a period of 11-15 years consisted of 15.2 percent of the participants whereas only 7.3 percent had teaching experience of 16-20 years. The age composition of the participants are presented in Fig. 3 . 
B. Perceived Purpose of Assessment
The study intended to explore teachers' perception of the purpose of conducting assessment in their classrooms. A closed question was used and teachers were asked to select only one response that mostly reflected their reason for assessing students. The responses of the teachers are provided in Table II. Table II shows that half of the teachers (50.9%) selected the purpose of assessment as to make decisions related to teaching and learning. This implies that those teachers consider assessment as an essential tool in guiding them in terms of what to teach next and how to teach. This finding is consistent with [2] , [12] who contended that classroom assessment should provide feedback to modify the teaching and learning process. On the other hand, 20.7 percent of the teachers considered the purpose of assessment as to prepare students for their final examination. This view of the purpose of assessment reflects a conflict that teachers are having on whether they should channel their energy in enhancing learning outcomes or they should focus on preparing students for examinations. As indicated in the context of the study, the pressure to increase pass rates in secondary examinations is enormous. Thus, using assessment to improve classroom instruction is not as important as it is to increase pass rates in the final examination.
A small percentage of teachers (6.4%) considered the purpose of assessment as to assign marks or grades to students. In this regard teachers were mainly concerned with the accountability function of assessment. If it was not a requirement for them to generate and report marks and grades, assessment would not have been necessary to them. Teachers who indicated that the purpose of assessment is to enhance concentration of students (13.3%) viewed assessment from a motivational perspective. It a common practice for students to concentrate more on a topic if they know that they will be assessed than if they know that they will not be assessed. Thus teachers who indicated that assessment helps students to concentrate on their studies held motivational function of assessment highly.
C. Teachers' Perceptions of Assessment
Teachers' perceptions of assessment were measured using a 5-point likert-scale. Teachers were asked to indicate their levels of agreement to various statements that they were given regarding assessment. The means and standard deviations of their responses on each of the perception statements are presented in Table III. Table III shows that teachers had highly favorable perceptions of the role of assessment in making students: such views tend to consider assessment as a burden for them rather than an important tool which generates useful information for enhancing both teaching and learning.
The percentages of responses given by respondents for each of the perception statements contained in the questionnaire are presented in Table IV. Table IV shows that the statements "Assessment makes students concentrate their efforts in learning", "Assessment feedback is useful in enhancing students' performance" and "Assessment makes students confident for their final examination" were strongly agreed or agreed by a total of 94.4%, 92.3% and 90.6% of the respondents respectively. The statement "Assessment increases the workload for teachers" was strongly agreed or agreed by a total of 46.4 percent of teachers. This indicates that although teachers perceived assessment as important in enhancing performance, they regarded it as a burden in terms of their workload. Consequently, even the statement that "Assessment should be conducted based on teachers' convenience" was strongly agreed or agreed by a total of 37.8 percent of teachers. The statement that assessment has negligible impact on learning was strongly agreed or agreed by a total of 20.2 percent of the participants. Teachers with such kind of perception are unlikely to use assessment to identify strengths and weaknesses of their students so that they could take appropriate measures. Hence, they conduct assessment to fulfill accountability requirements only but they do not consider it as a vital tool to enhance teaching and learning.
A. Gender Differences in Perceptions
In order to establish gender differences, an overall perception of teachers on assessment was first computed The key for statements that were negatively worded was reversed and then the mean scores based on the total score of all the ten items was computed. The maximum possible score was 50. The overall mean perception score was 38.7 with a standard deviation of 5.5 indicating that generally teachers who participated in the study held a positive perception of assessment.
The mean scores for male and female teachers were computed to determine whether there were gender differences in their perceptions. Table V presents the mean perception by female teachers had more favorable perceptions of assessment than their male counterparts. In order to establish whether the observed differences in the mean perception score for male and female was statistically significant, an independent sample t-test was performed. The results of the t-test are presented in Table VI. Results presented in Table VI shows that there is a statistically significant difference in teachers' perception of assessment by gender. The t-test indicates that female teachers had more favorable perceptions of assessment than male teachers. In terms of classroom practices, the finding suggests that female teachers tend to use assessment more often to facilitate and support teaching and learning than their male counterparts. It could be interesting to explore further whether revealed differences in perceptions of assessment also imply differences in the effectiveness of the teaching strategies used in enhancing learning outcomes of the students as well in utilizing assessment feedback to render the needed remedial assistance in order to close achievement gaps realized.
VI. DISCUSSION AND CONCLUSION
Findings of this study indicates that, generally, teachers have favorable perceptions of assessment. However, the view by 20.7 percent of teachers that the purpose of assessment is "to prepare students for their final examination" signifies the impact of high-stakes examinations on teaching and learning. Because of the pressure to reverse the declining trend in performance, teachers use assessment as a tool to prepare students to pass examinations rather than a tool to enhance teaching and learning. This view is reinforced by the fact that the statement "Assessment makes students confident for their final examination" was strongly agreed or agreed by a total of 90.6 percent of teachers who participated in the study Teachers who participated in the study also indicated that they hold highly the motivational function of assessment. The statement "assessment makes students concentrate their efforts in learning" was either agreed or strongly agreed by a total of 94.4 percent of teachers. This high degree of agreement shows that teachers appreciate the role of assessment in motivating students to learn. In that case, if the assessment tasks used in the classrooms are meaningful, they are likely to improve learning outcomes of students through formation of appropriate study habits.
With regard to the usefulness of assessment feedback in enhancing students' performance, a total of 92.3 percent of teachers strongly agreed or agreed to the statement. Teachers' with this kind of perception are likely to use assessment to guide the teaching and learning of their students. On the other hand, teachers who consider assessment as intended to generate marks for reporting purposes are treating assessment in isolation from teaching and learning. They are unlikely to use assessment feedback to design remedial measures for students because for them using assessment for reporting purpose is more important than using it in facilitating teaching and learning.
Despite the fact that teachers reported favorable perceptions of assessment, they seem to be facing a conflict in implementing effective assessment in their classrooms. The statements "assessment increases the workload of teachers" and that "assessment should be conducted based on teachers convenience" were either agreed or strongly agreed by over 30 percent of teachers. This means that although teachers acknowledge the importance of assessment, they consider it as an additional load to their work. Their responses tend to suggest that assessment should be done at their convenience rather than being grounded from the importance and need for obtaining useful feedback for each milestone of teaching and learning. Such perceptions may be influenced the fact that some teachers have heavy teaching loads making it difficult for them to conduct meaningful assessment and offer regular feedback to the students. This study was limited by the fact that it has relied exclusively on the reported perceptions of teachers. It is likely that there is mismatch between what is being reported and what is actually practiced. Future studies could establish a relationship between perceptions and assessment practices. It could also be important to explore challenges that teachers are facing in implementing classroom assessment and render them necessary support so that they can use effective assessment methods in enhancing teaching and learning.
In-service training programmes that focus on the role of classroom assessment are essential to equip teachers with necessary skills for assessing their students and also to make them appreciate the role of assessment rather than considering it as an additional workload.
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